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The theme of this year’s Fall Directors Meeting is Creating a Climate for Professional
Growth: The ABLE Director as Instruction Leader. Our keynote speaker will be Cristine
Smith, Assistant Professor in the School of Education, University of Massachusetts at
Ambherst. Cristine will be speaking about the importance of ABLE Directors in taking an
active role in promoting the professional growth of their staff. The role of ABLE’s
professional development system in partnering with directors in this endeavor will be
featured as well.

In preparation for the meeting, please review the staff competencies in the attached
document, Ohio ABLE Standards-Based Professional Development System. Also,
please bring a copy of this document with you to the Directors’ Meeting. These
standards will be briefly reviewed at the meeting.

See you in on November 9 and 10!

FY 2010 ABLE LD Policy and Planning Guide

The Online FY 2010 ABLE LD Policy and Planning Guide has been revised and is now
available for local programs to access and to update their online plans. ABLE programs
must make updates to their plans by December 11, 2009. Directions for doing so are
contained in the Directions for Updating the ABLE LD Policy and Planning Guide which
is attached to this Friday Facts.

Federal New State Directors’ Training

Jeff Gove, Acting State ABLE Director, travelled to Arlington, Virginia last week to
participate in the U.S. Department of Education, Office of Vocational and Adult
Education’s (OVAE) New State Directors’ Management Workshop. New state
administrators from ten states and Puerto Rico participated in the intense three-day
orientation. The orientation focused on the state administrators’ responsibilities and
requirements in implementing the Workforce Investment Act Title Il, Adult Education
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and Family Literacy Act. Veteran directors from North Carolina and Delaware also
attended and added value to the agenda by sharing their experiences.

The participants were fortunate to have time with the new U.S. Assistant Secretary of
Education, Brenda Dann-Messier. She emphasized the importance placed on the adult
education system to support the educational goals of the Administration. The goal
referenced was to increase the number of adult students transitioning to postsecondary
education and training. Ohio’s ABLE Program is well positioned to contribute to the
success of this goal.

The OVAE staff presented important federal grant requirements and “how-to” strategies
in a way that was easily understood and led to rich discussions between and among
states. The OVAE staff shared the goal of the new administrators who want to be
successful in their new and challenging roles. Rebecca Moak is Ohio ABLE'’s Area lll
Coordinator and has been a valuable human resource to us. Other states in our area
include: 1A, IL, IN, KS, MI, MN, MO, ND, NE, SD, and WI.

A resource that was shared and may be of interest to you was the updated National
Reporting System (NRS) Implementation Guidelines (September 2009). It can be
downloaded from www.nrsweb.org

Notes:

Grants - By now, everyone should have received a final copy of the approved FY 2010
ABLE and/or EL/Civics grants. Many were sent electronically but those that were too
large, were mailed in a CD format. If you have not received your approved grant(s),
please contact Sharon Brannon at sbrannon@regents.state.oh.us.

Assessment Alignments - McGraw Hill is completing an alignment of the ABLE
standards and benchmarks to the TABE 9/10. ACT is doing the same for WorkKeys. We
hope to have the assessment alignments available on the ABLE website by January.

ABLE Program Directory - The FY 2010 ABLE Program Directory will be posted on the
ABLE website next week. Check it out!

Quote of the Week

! “Tempus fugit” (time flies) - Ovid (Publius Ovidius Naso)
Remember Eastern Standard Time begins at 2:00

a.m. on the first Sunday in November. For this year,
F O} that means that the clocks need to be turned back

one hour this weekend on November 1, 2009.
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Introduction

WHY STANDARDS-BASED EDUCATION?

The success of any organization depends on a set of clear, shared goals and standards. Ohio ABLE programs are no exception. Setting high
expectations and clearly stating the criteria needed for success are essential in creating a responsive and effective educational system. Clearly and
commonly defined standards serve multiple purposes:

o Practitioner standards define what teachers, administrators, and support staff need to know and be able to do in order to provide quality

services;

o Professional development standards define the essential elements of meaningful
professional growth activities;

o Program standards (ABLE’s Indicators of Program Quality) define the
characteristics that exemplary local programs should demonstrate;

o Content standards clarify the skills and knowledge that adult learners need to
know and be able to do in their roles as workers, parents and community
members;

o Data quality standards (ABLE’s Data Certification Checklist) ensure that reliable and
valid data are available to make informed decisions and guide program
management; and

o Performance standards (ABLE’s Core Indicators of Performance) set high
expectations for program outcomes.

The role of the

ABLE
professional
development
system is to
connect these
Six sets of
standards into
a coherent,
interrelated
system of
quality
services to
aault learners.
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Program
Standards

Practitioner PD
Standards B | Standards
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Standards | Standards

Collectively, these standards make clear the shared expectations for success and help to delineate what matters in learning
and teaching. The standards also facilitate communication through a common language.

Profasslonal

Davelopmant

System

Performance
Standards

The role of the ABLE professional development system is to connect these six sets of standards into a coherent, interrelated
system of quality services to adult learners. At the foundation of the professional development system are practitioner and
professional development standards. The practitioner standards provide a pathway for professional growth and guide the
development of high quality activities that reflect the professional development standards. Through responsive professional
development, practitioners gain a better understanding of how to implement program standards that lead to effective
teaching, learning, administration and support. Professional development provides the tools and processes to help
practitioners use the content standards to help adult learners gain the skills and knowledge they need to reach their
educational and personal goals. Through effective professional development, programs learn how to implement reliable and
valid data standards that can be used to analyze progress and make necessary adjustments for continuous improvement.
When these five sets of standards are being fully implemented, the result is a high quality delivery system that leads to strong
student outcomes and meeting and exceeding the performance standards.



Ohio ABLE Professional Development Vision s —

A responsive, standards-based professional development system that recognizes and supports
a culture of learning among all ABLE staff and students

l Administrator, Support Staff & Teacher Standards |

Self-Assessment

v

Professional
Development
- Catalog

Professional
Development
Calendar

Individual Professional Development Plan

v

Professional Development Activities
Required, Priority and Responsive

l Record of Accomplishment/  Transfer of Learning |

PD System Components That Support Our Vision

Program
Professional
Development Plan

Self-Assessments ® Individual Professional Development Plans
Program Professional Development Plans ® Incentives to Support Participation
Flexible Delivery Structures ® Evidence-Based Content ® Orientation for New Staff ® Quality Training

Transfer of Learning ® Clear Guidance and Expectations ® Ongoing Evaluation to Measure Impact
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Introduction

WHAT IS INCLUDED IN THIS DOCUMENT?
This document includes Ohio ABLE’s practitioner and professional development standards:
o the Ohio ABLE Standards for Teachers,
o the Ohio ABLE Standards for Administrators,
o the Ohio ABLE Standards for Support Staff, and
o the Ohio ABLE Professional Development Standards.
In addition to the standards, information is provided to assist practitioners in understanding how the standards fit into the overall professional
development system.

Ohio Ohio Ohio

ABLE ABLE .| ABLE 1
Taachar Administrator Support Stall
Standards Standards Standards

WHO IS THE AUDIENCE FOR THIS DOCUMENT?

This document is written for you — Ohio ABLE practitioners. One purpose for articulating clear standards is to assist ABLE practitioners in guiding
their own professional learning. Along with this document, other companion guides and tools including the Professional Development Planning
Guide, have been developed to assist ABLE practitioners in creating and implementing their professional development plans. By using the self-
assessment tools, individual practitioners can assess their performance, collaboratively discuss self-assessment results with peers or supervisors,
and use these inputs to develop Individual and Program Professional Development Plans.
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Introduction

THE DEVELOPMENT PROCESS OF THE
OHIO ABLE STANDARDS FOR TEACHERS,
ADMINISTRATORS AND SUPPORT STAFF

KEY AREAS OF ALIGNMENT AMONG THE
STANDARDS

HOW ARE THE STANDARDS ORGANIZED?

In the late 1990’s, Ohio ABLE was one of the
first states to begin adaptation of the ProNet
Professional Development Framework including
the ProNet Teacher Competencies, a nationally
developed set of adult education teacher
standards designed to guide professional
development. In 2006, Ohio ABLE expanded
its standards-based system for adult educators
by embarking on a refinement process of the
ProNet teacher standards and a development
process for administrator and support staff
standards.

An online survey was distributed to the field to
gain feedback on what ABLE practitioners need
to know and be able to do. A workgroup
comprised of staff from the Resource Center
Network and the State ABLE Office examined
the survey results, along with practitioner
standards from Ohio’s K-12 system and other
state adult education programs. A draft set of
standards, elements and indicators was
developed and presented to a statewide focus
group for input. A revised draft was then
provided to local program administrators for
additional review and comment, followed by a
statewide public comment period.
Recommendations from the field were
incorporated into the final sets of standards.
Field testing of the revised self-assessment,
IPDP and PPDP was conducted in March, 2008.
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The Ohio ABLE Standards for Teachers,
Administrators and Support Staff were
developed to support each other and to create
an aligned system of expectations for ABLE
practitioners. The standards together
represent what is known about the practices of
highly effective teachers, administrators and
support staff.

As a result, common themes cross all three
sets of standards. These shared ideas include
an emphasis on the importance of:

o A focus on student achievement,

o Data-based decision making,

o Communication and collaboration,

o Shared leadership, and

o Continuous professional development.

In addition, the professional development
standards, adapted from Ohio’s K-12 system,
provide clear expectations on the planning and
delivery of quality professional development
activities that are aligned to the practitioner
standards.

All three sets of practitioner standards are
organized as follows:

STANDARD: The Standard represents the
overarching goals and themes that provide a
framework for what practitioners should know
and be able to do.

ELEMENTS: The Elements are statements
that describe key understandings,
assumptions and beliefs related to the
standard.

INDICATORS: The Indicators are observable
and measurable statements that provide
evidence of the application of knowledge and
skills in practice. In the future, these
indicators will be revised to show performance
at various levels of proficiency that span the
professional growth of the ABLE practitioner.




Introduction

The organization by Standard, Element and Indicator is shown in the graphic below.

Standards:
Overarching goals and themes that
provide a framework for what
practitioners should know and be able
to do

Elements:
Statements that describe key
understandings, assumptions and
beliefs related to the standard

Indicators:
Observable and measurable
statements that provide evidence of
the application of knowledge and skills
in practice
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Standard
Element Element Element Element
Indicator Indicator Indicator Indicator
Indicator Indicator Indicator Indicator
Indicator Indicator Indicator Indicator




Samples -]

Here is an example of how the standards, one element and related indicators represent common themes across all three sets of practitioner
standards.

Teachers Standards:

Standard #3: Instruction | Teachers plan and implement effective instruction.

Element 3.2 Teachers collaborate with students to set clear learning goals and link learning activities to those goals.

Indicator 3.2.1 Teachers use a consistent process to help students set realistic short-term and long-term goals.

Indicator 3.2.2 Teachers design instruction that is responsive to student goals and individual learning plans.

Indicator 3.2.3 Teachers offer constructive feedback to assist students in achieving their goals.

Indicator 3.2.4 Teachers assist students in accessing information about post-secondary and career options.

Administrator Standards:

Standard #2: Student Achievement | Administrators support the implementation of high-quality instructional services that result in higher levels of
achievements for students.

Element 2.1 Administrators ensure that the instructional content that is taught is aligned with program goals and standards-based education.

Indicator 2.1.1 Administrators assist in and guide the program use of research and best practices to help meet the needs of all students.

Indicator 2.1.2 Administrators provide staff with resources and support to assist in implementation of instruction.

Indicator 2.1.3 Administrators ensure alignment of assessment, curriculum, instruction, student goals and lesson plans.

Indicator 2.1.4 Administrators support the use of individual learning plans designed to meet or exceed learners’ goals.

Support Staff Standards:

Standard #2: Instructional Support | Support staff support the teaching and learning environment.

Element 2.2 Support staff use appropriate instructional methods, techniques and materials to support instruction.

Indicator 2.2.1 Support staff implement instruction with guidance from the classroom teacher.

Indicator 2.2.2 Support staff demonstrate a working knowledge of adult learning theory.

Indicator 2.2.3 Support staff adjust instructional methods, pace, duration of activity according to learner needs.
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How the Standards Fit Within the PD System m——

The practitioner standards form the foundation of the Ohio ABLE professional development system. The standards will be used to guide self-
assessments, Individual Professional Development Plans, and the Program Professional Development Plan. The companion manual, Professional
Development Planning Guide, provides a step-by-step process and tools for doing this.

In addition, the Resource Center Network and the State ABLE Program will use the standards to align professional development activities and

resources to the needs of the field. The standards will be Profassional used to clarify the content of required professional
development activities, such as the New Staff Orientation roressiona (NSO). In addition, the Resource Center Network will
expand its list of resources that are aligned to each of the development indicators in order to provide practitioners with a
clearinghouse of tools and strategies to increase professional /s meaningful growth.
High Quality Professional Devel t when

igh Quali rofessional Developmen ;
The practitioner standards are designed to provide pathways strategies and for ongoing and purposeful professional development. To
facilitate this, Ohio ABLE’s professional development system concepts are consists of a combination of required, priority and responsive
professional development options. learned and

transferred

Required professional development reflects into actual foundational skills and knowledge that all new ABLE staff
members need in respect to their particular job functions. practice Required trainings are defined by the State ABLE Program.
A listing of the required PD offerings is included in the ’ Professional Development Catalog.
Other professional development opportunities build upon the skills acquired through the required professional

development activities and provide more in-depth knowledge and application in specialized areas of instructional, administrative or support job
functions.

The Professional Development Catalog provides training descriptions that will facilitate the selection of professional development
opportunities. The Catalog is a valuable tool for developing Individual Professional Development Plans that truly reflect the identified needs
of ABLE staff.

The Professional Development Policy and Guidelines provides information on PD fiscal guidelines and training requirements.

Transferring Professional Development to Practice Professional development is meaningful only when strategies and concepts are learned
and transferred into actual practice. To better measure this learning transfer, increased focus is being placed on the Record of
Accomplishments currently in the Individual Professional Development Plan. Completed Record of Accomplishments for each ABLE practitioner
will be submitted to the local program administrator on an annual basis. As Ohio ABLE moves forward with the expansion of its professional
development system, practitioners will be held accountable for a progressive system of documentation to illustrate the transfer of professional
development into actual practice. Development of an electronic system is being planned to facilitate this process. Voluntary credentialing and
graduate credit are also being explored to provide additional incentives for professional growth.
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Intended Purposes of the Standards

The ABLE Standards for Teachers, Administrators and Support Staff were developed as a guide for ABLE
practitioners as they continually reflect upon and improve their effectiveness throughout all stages of their
careers. While there are many influences on a person’s development, these standards will serve as an
important tool for practitioners as they consider their growth and development in the profession.

In addition, these standards will serve many other audiences and purposes. It is anticipated that these
standards may:
o Assist higher education programs in developing the content of appropriate coursework for adult
education practitioners;
o Focus the goals and objectives of ABLE programs as they support educators and seek to improve the
profession;
o Be used to plan and guide professional development; and
o Serve as a tool in developing coaching and mentoring programs.

These standards are intended to drive conversations about the practice of adult education and are NOT intended to serve as an evaluation
instrument. In the future, if there is sufficient interest from the field in a voluntary credentialing system, the practitioner standards could form the
foundation of that process.

THE CONNECTIONS BETWEEN THE STANDARDS

Ohio ABLE’s Standards for Teachers, Administrators and Support Staff are interrelated. They are not intended to show isolated knowledge or
skills and are not presented in order of importance.

Practitioners’ knowledge and skills in each standard area will impact their ability to perform effectively in other standard areas. For example,
teachers’ understanding of assessment will impact their ability to provide effective instruction based on students’ needs. Their understanding of
student diversity will impact their ability to create positive learning environments. Their ability to assess and reflect on their own effectiveness will
impact the quality of their instruction.

August, 2009
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WHAT DO THESE STANDARDS MEAN FOR ME?

ABLE STANDARDS FOR
TEACHERS

ABLE STANDARDS FOR
ADMINISTRATORS

ABLE STANDARDS FOR
SUPPORT STAFF

TEACHERS These standards will guide teachers in The ABLE administrator standards articulate | The support staff standards can help
self-assessing their knowledge and an expectation of shared leadership; teachers better understand the role of
practices and developing relevant teachers can reference these standards to the support staff member and the
Individual Professional Development consider opportunities for collaboration and | delineation of job functions between
Plans that address identified gaps. team leadership. These standards may also | instructional and non-instructional duties.

serve as a resource for aspiring
administrators.

ADMINISTRATORS | Administrators should use the ABLE These standards will guide administrators in | Administrators should use the support
teacher standards as they seek ways to self-assessing their knowledge and practices | staff standards to better align and define
develop, support and retain high-quality and developing relevant Individual job responsibilities of these valuable
teachers. The standards create a Professional Development Plans that practitioners. The standards will assist
common language for coaching and address identified gaps. administrators in helping support staff
mentoring purposes and can be used to focus their Individual Professional
identify common professional Development Plans and will be a valuable
development needs. The standards will tool as the administrator develops the
assist administrators in helping teachers subsequent Program Professional
focus their Individual Professional Development Plan.

Development Plans and will be a valuable
tool as the administrator develops the
subsequent Program Professional
Development Plan.

SUPPORT STAFF Support staff should use the ABLE Support staff should use the administrator The support staff standards will guide
teacher standards to better understand standards to better understand the role of staff in self-assessing their knowledge
the role of instructional staff and the program leadership and opportunities and practices and developing relevant
opportunities for collaboration in for collaboration in program management Individual Professional Development
instructional delivery. responsibilities. Plans that address identified gaps.

RESOURCE The ABLE teacher standards and results The ABLE administrator standards and The ABLE support staff standards and

CENTER of IPDP’s will assist the RCN in identifying | results of IPDP’s will assist the RCN in results of IPDP’s will assist the RCN in
common professional development needs | identifying common professional identifying common professional

NETWORK (RCN) and subsequent planning of appropriate development needs and subsequent development needs and subsequent
professional growth activities and planning of appropriate professional growth | planning of appropriate professional
resources. activities and resources. growth activities and resources.

August, 2009
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Support for Using the Standards mm—————————

SUPPORT FOR USING AND IMPLEMENTING THE STANDARDS

The development of the standards and the release of this document are just part of the process of implementation. Along with
this document, companion guides will assist practitioners in creating professional development plans that reflect what is known
about effective teaching, leadership and support. The Professional Development Planning Guide includes self-assessment
instruments for teachers, administrators and support staff and provides a step-by-step process for developing Individual and
Program Professional Development Plans. The Professional Development Catalog will help practitioners match their
identified needs to appropriate professional growth activities that are aligned to the standards. In addition, the Resource Center
=4 Network and State ABLE Staff members are available to assist practitioners in using the self-assessment instruments and
N developing professional development plans.

Professional Development Standards: Programs that develop and deliver local professional development activities will be aided by the
professional development standards. These standards represent guiding principles for the effective development and delivery of quality
professional development. They will be particularly helpful to any staff members who are responsible for conducting local workshops or trainings.
Based on the six professional development standards, effective professional development:

o Is a purposeful, structured and continuous process that occurs over time;

Is informed by multiple sources of data;

Is collaborative;

Includes varied learning experiences that accommodate the individual educator’s knowledge and skills;

Results in the acquisition, enhancement or refinement of skills and knowledge; and

Is evaluated by its short- and long-term impact on professional practice and achievement of all students.

O O O0OO0oOo

FUTURE STEPS IN OHIO ABLE’S STANDARDS-BASED SYSTEM

The development of the practitioner and professional development standards is the first step in the redesign of the Ohio ABLE professional
development system. The vision is to have the entire professional development process, including the self-assessment, IPDP, PPDP, professional
development transcript and transfer of learning documentation tracked electronically. This process is in the early stage of development.

The state ABLE Program is committed to supporting and recognizing the professional growth of the field. With ongoing input from the field, the
state program also plans to explore:

Interest in a voluntary credentialing process that would recognize ABLE as a bona fide field of study;

A more rigorous documentation system to track the transfer of learning into actual practice;

Graduate credit for practitioners completing designated tracks or programs of study;

Expansion of more technology-based professional development activities to provide increased access;

Redesign of the current PD stipend process to provide more flexibility and support for professional growth; and

Broadened evaluation to include knowledge, practice change and student achievement.

O 0O O0OO0OO0o0Oo
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Ohio ABLE Administrator Standaird:s 1 —

Standard #1 Administrators help create a shared vision and clear goals for their programs and ensure continuous progress toward achieving
Vision/Goals their goals.
Element 1.1 Element 1.2 Element 1.3

Administrators facilitate the articulation and realization Administrators lead the process of setting, monitoring Administrators anticipate, monitor and respond to

of a shared vision that is research-based and data and achieving specific goals that reflect realistic educational developments that affect program issues and
driven. expectations for continuous program improvement. environment.

Indicator 1.1.1 Indicator 1.2.1 Indicator 1.3.1

Administrators involve staff in strategic planning that is Administrators articulate annual program goals and Administrators utilize knowledge of current trends, issues,
based on a needs assessment, program data and strategies to promote student achievement. policies and research through regularly accessing federal,
relevant research findings. state, and local resources.

Indicator 1.1.2 Indicator 1.2.2 Indicator 1.3.2

Administrators share and review long term and short Administrators implement an annual participatory Administrators share and support use of innovative practices
term program goals with staff periodically throughout program review process* to evaluate strengths, priorities | to improve program-related issues and services.

the year. for improvement and strategies to address identified

needs.

Indicator 1.1.3 Indicator 1.2.3 Indicator 1.3.3

Administrators articulate staff’s role in achieving Administrators recognize staff achievements in meeting Administrators provide mechanisms for collecting, analyzing
program goals. program goals. and integrating student input into program improvement.

*Participatory program review process - involves input from staff, students and key stakeholders; analysis of program data; and review of relevant research
findings.

August, 2009
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Ohio ABLE Administrator Standards 1 —

Standard #2
Student Achievement

for students.

Administrators support the implementation of high-quality instructional services that result in higher levels of achievements

Element 2.1
Administrators ensure that the instructional content that
is taught is aligned with program goals and standards-
based education.

Element 2.2
Administrators ensure staff is knowledgeable in adult
learning theory, practices and content.

Element 2.3
Administrators ensure instructional services and practices
are effective, promote learning and meet the needs of all
students.

Indicator 2.1.1

Administrators assist in and guide the program use of
research and best practices to help meet the needs of all
students.

Indicator 2.1.2

Administrators provide staff with resources and support to
assist in implementation of instruction.

Indicator 2.1.3
Administrators ensure alignment of assessment,
curriculum, instruction, student goals and lesson plans.

Indicator 2.1.4
Administrators support the use of individual learning plans
designed to meet or exceed learners’ goals.

Indicator 2.2.1

Administrators demonstrate knowledge of adult learning
theory and effective instructional practice and share that
knowledge with staff.

Indicator 2.2.2

Administrators utilize an effective and thorough hiring
process that includes evidence of applicant’s relevant
adult education knowledge and skills.

Indicator 2.3.1
Administrators understand and facilitate the effective use of
program data.

Indicator 2.3.2
Administrators establish the use of varied practices which
reflect learning styles and differences.

Indicator 2.3.3

Administrators support adaptations to ensure program
inclusiveness and suitability for diverse and special needs
students.

Indicator 2.3.4

Administrators direct and assist staff with access to current
technology, practices, instructional tools and a variety of
delivery methods.

Indicator 2.3.5

Administrators ensure that appropriate formal and informal
assessment options and practices are implemented in the
program.

August, 2009
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Ohio ABLE Administrator Standards 1 —

Standard #3

Administrators manage resources and program operations in order to ensure a safe and productive learning environment.

Management
Element 3.1

Administrators allocate resources to support program
goals and operations.

Element 3.2
Administrators institute procedures and practices to support
staff and students and establish an environment that is safe
and conducive to learning.

Element 3.3
Administrators understand, uphold and model professional
ethics, policies, conduct and legal codes.

Indicator 3.1.1
Administrators use, provide and promote current
technology to enhance the learning environment.

Indicator 3.2.1
Administrators follow OPAS and Indicators of Program Quality
guidelines and appropriate policies and procedures.

Indicator 3.3.1
Administrators continuously work to develop and improve
their own leadership and management skills.

Indicator 3.1.2
Administrators ensure a safe and productive learning
environment.

Indicator 3.2.2
Administrators assess, provide and regularly review safety
policies with staff and students.

Indicator 3.3.2
Administrators ensure compliance with all local, state and
federal mandates relevant to ABLE.

Indicator 3.1.3

Administrators manage budget, complete reports and
allocate resources to support program goals and
operations in compliance with OBR guidelines.

Indicator 3.2.3

Administrators conduct annual performance appraisals with
staff, in writing, and apply established criteria for staff
performance.

Indicator 3.3.3

Administrators ensure accurate and timely data collection,
reporting and the proper protocol of standardized
assessment.

Standard #4
PD

Administrators participate, sustain and model professional development and lifelong learning practices.

Element 4.1

Administrators model professional development and lifelong learning practices.

enhances student achievement.

Administrators support and sustain professional development and leadership for all staff that

Element 4.2

Indicator 4.1.1

lifelong learning.

Indicator 4.1.2

Indicator 4.1.3

leadership.

Administrators demonstrate the value of professional development by participation in

Administrators use a self-assessment tool to identify professional development needs
and access information/resources to address those needs.

Administrators remain current and involved in local, state and national learning and

Indicator 4.2.1

Indicator 4.2.2

Indicator 4.2.3

Administrators collaborate with staff to develop program and individual professional
development plans based on identified needs.

Administrators communicate information about professional development opportunities and
provide release time, stipends and/or other types of support.

Administrators monitor staff participation in professional development and promote the
transfer of learning to the program.

August, 2009
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Ohio ABLE Administrator Standards 1 —

Standard #5 Administrators connect with the community to create an environment where community resources support student learning,
Community achievement and program goals.

Element 5.1
Administrators connect the program with the community (local, state and national).

Indicator 5.1.1
Administrators share the vision and goals of the program with the community.

Indicator 5.1.2
Administrators develop and maintain community relationships to secure funding, community expertise, equipment, support services and other resources.

Indicator 5.1.3
Administrators establish community partnerships to improve services for adult learners to enhance services for the community.

Indicator 5.1.4
Administrators develop and implement an effective student recruitment plan that reflects the needs of the local community.

Term: Community — includes local, state, and/or national

Stakeholder — administration, community board, fiscal agent, business/industry, landlords, advisory committee

Community partnerships -  businesses, institutions of higher learning, local educational agencies, child care centers, health centers, employment and job training centers and other
agencies

August, 2009
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Ohio ABLE Support Staff Standards —————

NOTE: The applicability of some elements and/or indicators is dependent on the specific job functions of the support staff position, i.e., instructional aide versus
clerical assistant.

Standard #1: Data Support staff manage program data and assist in evaluation of program performance.
Management

Element 1.1
Support staff use technology to collect, record and share data to perform job-related tasks.

Indicator 1.1.1
Support staff submit all ABLElink reports (i.e. APR, data match, interim reports) as required by the ABLE administrator.

Indicator 1.1.2
Support staff are able to use computer programs to extract information as needed.

Indicator 1.1.3
Support staff issue fee waivers and assist in scheduling the GED test.

Indicator 1.1.4
Support staff use reports to ensure that data is accurate and up to date.

Indicator 1.1.5
Support staff work to solve data-related problems.

August, 2009

17



Ohio ABLE Support Staff Standards ————

NOTE: The applicability of some elements and/or indicators is dependent on the specific job functions of the support staff position, i.e., instructional aide versus

clerical assistant.

Standard #2: Instructional
Support

Support staff support the teaching and learning environment.

Element 2.1
Support staff communicate
regularly through a variety of
methods to promote and improve
student retention.

Element 2.2
Support staff use appropriate instructional
methods, techniques and materials to support
instruction.

Element 2.3
Support staff are able to utilize assessment
tools and results to enhance instruction.

Element 2.4
Support staff assist in providing the tools and
supplies necessary to conduct instruction.

Indicator 2.1.1

Support staff create a positive
atmosphere conducive to learning
from initial contact to program
exit.

Indicator 2.1.2

Support staff contact students with
low or sporadic attendance to
encourage more consistent
attendance.

Indicator 2.1.3

Support staff regularly contact
students who passed the GED
practice test in order to assist with
scheduling official GED test.

Indicator 2.2.1
Support staff implement instruction with
guidance from the classroom teacher.

Indicator 2.2.2
Support staff demonstrate a working knowledge
of adult learning theory.

Indicator 2.2.3
Support staff adjust instructional methods, pace,
duration of activity according to learner needs.

Indicator 2.3.1
Support staff ensure that all necessary
assessment materials are available.

Indicator 2.3.2

Support staff provide student assessment in
compliance with program policy and
instrument protocol.

Indicator 2.3.3
Support staff use the program'’s referral
process based on assessment results.

Indicator 2.3.4

Support staff share and collaborate with
teachers to determine appropriate
adaptations for the classroom.

Indicator 2.4.1

Support staff monitor and ensure that
necessary office equipment, teaching
supplies, materials and resources are
available.

Indicator 2.4.2

Support staff collaborate with teachers in
using appropriate adaptations in the
classroom.
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Ohio ABLE Support Staff Standards —————

NOTE: The applicability of some elements and/or indicators is dependent on the specific job functions of the support staff position, i.e., instructional aide versus
clerical assistant.

Standard #3: Support staff communicate and collaborate with others to enhance program operations.
Communication
Element 3.1 Element 3.2
Support staff employ constructive communication strategies and approaches in job- Support staff collaborate with administration and instructional staff to support program
related activities. operations.
Indicator 3.1.1 Indicator 3.2.1
Support staff are sensitive and respectful in all communications. Support staff assist in managing effective orientation programs.
Indicator 3.1.2 Indicator 3.2.2
Support staff communicate effectively with prospective and current students, Support staff follow program policies and state/federal regulations.
administration, colleagues and community members regarding orientation and program
information.
Indicator 3.1.3 Indicator 3.2.3
Support staff conduct or assist with follow-up on exited students to check for goal Support staff use the organizational structure of their local program and state ABLE system
completion. to find information, solutions, resources and support.
Indicator 3.1.4 Indicator 3.2.4
Support staff communicate program updates to current students and/or appropriate Support staff coordinate and assist in the preparation of trainings, meetings and special
staff. projects.
Indicator 3.1.5
Support staff attend and participate in scheduled meetings.

Standard #4: Professional J Support staff take responsibility for professional development.
Development

Element 4.1
Support staff engage in continuous, purposeful professional development that supports the program’s mission.

Indicator 4.1.1
Support staff use a self-assessment tool to identify professional development needs and access information/resources to address those needs.

Indicator 4.1.2
Support staff transfer new learning gained from professional development into practice.
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Ohio ABLE Teacher Standards 1

Standard #1 Teachers understand student learning and development and respect the diversity of the students they teach.
Students
Element 1.1 Element 1.2
Teachers use knowledge of how adults learn to assist in the development of all students. Teachers model respect for students’ diverse skills, experiences and cultures.
Indicator 1.1.1 Indicator 1.2.1
Teachers create an environment conducive to adult learning. Teachers recognize and accommodate the diverse interests and cultures of students.
Indicator 1.1.2 Indicator 1.2.2
Teachers accommodate adult learners’ multiple learning styles. Teachers model respect for individual differences and avoid the use of bias, stereotypes
and generalizations in their classrooms.
Indicator 1.1.3 Indicator 1.2.3
Teachers provide strategies and support to assist students in becoming self-directed Teachers establish a learning environment that accommodates the demands of adult
learners. responsibilities outside the classroom.

Indicator 1.1.4
Teachers modify their instruction based on their knowledge of the characteristics of
students, including those with special needs.

Standard #2 Teachers understand and use varied assessments to plan instruction, evaluate student learning and improve program
Assessment practice.

Element 2.1 Element 2.2 Element 2.3
Teachers are knowledgeable about assessment types, Teachers involve learners in self-assessment and Teachers analyze assessment data to plan, differentiate and
their purposes and the data they generate. progress monitoring. modify instruction.
Indicator 2.1.1 Indicator 2.2.1 Indicator 2.3.1
Teachers use formal assessments in compliance with Teachers explain to students the role of assessment in Teachers use screening and assessment results to determine
program policy and instrument protocol. the teaching/learning cycle. appropriate adaptations in the classroom.
Indicator 2.1.2 Indicator 2.2.2 Indicator 2.3.2
Teachers choose and administer informal assessment Teachers provide students opportunities to reflect and Teachers use group assessment results for planning classroom
instruments to guide instruction and demonstrate student | demonstrate the knowledge and skills they have gained. | improvement.
progress.
Indicator 2.1.3 Indicator 2.2.3 Indicator 2.3.3
Teachers follow program procedures to maintain Teachers collaborate with students to assess learning. Teachers maintain accurate and complete assessment records
confidentiality of assessment data. as needed for reporting and data-based decision making.
Indicator 2.1.4
Teachers refer students for screening and/or assessment
based on state and program policies related to special
needs.
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Ohio ABLE Teacher Standa S 1

Standard #3 Teachers plan and implement effective instruction.
Instruction
Element 3.1 Element 3.2 Element 3.3 Element 3.4 Element 3.5

Teachers align their
instructional goals and
activities with Ohio ABLE
standards and program
priorities.

Teachers collaborate with students
to set clear learning goals and link
learning activities to those goals.

Teachers apply knowledge of
how adults learn to design and
deliver instruction.

Teachers customize instruction to
support the learning needs of each
student.

Teachers design instruction that
focuses on helping students develop
as independent learners.

Indicator 3.1.1
Teachers use content area
knowledge to design
instruction.

Indicator 3.1.2

Teachers design lesson plans
that reflect the use of
standards-based instruction.

Indicator 3.1.3
Teachers demonstrate how the
standards work in learning.

Indicator 3.1.4

Teachers collect and report
student data according to
program policy.

Indicator 3.2.1

Teachers use a consistent process
to help students set realistic short-
term and long-term goals.

Indicator 3.2.2

Teachers design instruction that is
responsive to student goals and
individual learning plans.

Indicator 3.2.3

Teachers offer constructive
feedback to assist students in
achieving their goals.

Indicator 3.2.4

Teachers assist students in
accessing information about post-
secondary and career options.

Indicator 3.3.1

Teachers use a variety of
instructional methods including
technology and expert sources.

Indicator 3.3.2

Teachers demonstrate flexibility
in responding to immediate
learner needs and interests.

Indicator 3.4.1

Teachers use flexible grouping to
support student learning goals and
multi-level instruction.

Indicator 3.4.2

Teachers adjust instructional
methods, pace and duration of
activity according to learner
response.

Indicator 3.5.1
Teachers use curriculum that blends
classroom and real-life applications.

Indicator 3.5.2
Teachers model higher level thinking
skills to stimulate critical thinking.

Indicator 3.5.3

Teachers integrate activities that
promote problem solving and build
student leadership.
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Ohio ABLE Teacher Stand airdS

Standard #4
Professional Development and
Growth

Teachers take responsibility for professional development and involvement in their ABLE learning community.

Element 4.1
Teachers engage in continuous, purposeful professional development that supports
student achievement and the program’s mission.

Element 4.2
Teachers take responsibility for involvement in their ABLE learning community.

Indicator 4.1.1
Teachers identify their professional development needs and access resources to address
those needs.

Indicator 4.2.1
Teachers participate in committees, task forces and organizations relevant to adult
education.

Indicator 4.1.2
Teachers create an individual professional development plan to reflect an ongoing process
of growth.

Indicator 4.2.2
Teachers use professional resources and technology to enhance their learning.

Indicator 4.1.3
Teachers transfer new learning gained from professional development into classroom
practice.

Indicator 4.2.3
Teachers maintain contact with administration, colleagues and community partners.

Indicator 4.1.4
Teachers continuously develop and maintain a knowledge base in content area(s)
applicable to their teaching responsibilities.

Indicator 4.2.4

Teachers participate in recruitment and marketing as directed by program leadership.

Indicator 4.1.5
Teachers stay current on technology options for enhancing instruction.
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Ohio Professional Development Standards

Standard 1: Effective professional development is a purposeful, structured and continuous process that occurs over time.

Narrative Summary :

Professional development is a continuous process that includes multiple steps: planning, implementation, reflection, evaluation and revision.
These steps serve to focus and refine professional development to best meet the needs of educators and students. Participants in professional
development have ongoing opportunities to engage in evaluation, reflection and feedback.

Educators benefit from professional development that occurs as part of the work day and is about the work that they do. Education leaders create
a positive climate and establish structures (such as daily schedules and yearly calendars) that support professional development. Resources
(people, time, materials and funds) are available and allocated to ensure successful implementation and sustain professional development.

Elements:

1.1 The goals and vision for professional development are clear, focused and aligned with program priorities and state and national goals.
1.2 The professional development process is continuous and includes planning, implementation, reflection, evaluation and revision.

1.3 Professional development supports and advances the leadership capacity of all educators.

1.4 Educators engage in sustained and ongoing professional development experiences.

15 The structure and culture of the educational community supports professional development as a necessary condition for improvement.
1.6 Resources are allocated to support the professional development process.

Standard 2: Effective professional development is i nformed by multiple sources of data.
Narrative Summary:

Professional development needs and goals are identified through an analysis of educators’ individual needs and classroom, program, state and
national data. The use of multiple data sources guides efforts to improve and sustain learning for all students.

Elements:

2.1 Program, state and national data related to student achievement are analyzed to determine the focus and content for professional
development.

2.2 Educators analyze their practice and examine multiple sources of data to determine the focus and content of their professional

development plan.
2.3 Data from evaluations of previous professional development are analyzed to determine the focus and content for future professional
development.
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Standard 3: Effective professional development is collaborative.

Narrative Summary:

Professional development is a process of continuous learning. Educators within and across programs must have access to one another to
collaboratively identify both problems and solutions about practice and to continually improve teaching and learning. Programmatic change is not
possible without educators engaging in collaborative problem solving. Professional development actively involves stakeholders of diverse groups
collaboratively planning, delivering and evaluating professional development. Effective professional development must ensure that all educators
are able to collaborate with colleagues in the interest of improving student achievement.

Elements:
3.1 Professional development provides ongoing opportunities for educators to work together.
3.2 Diverse teams of educators work collaboratively to plan, deliver and evaluate professional development.

3.3 Professional development incorporates communication technologies to broaden the scope of collaboration.

Standard 4 : Effective professional development includes varied learning experiences that accommodate the individua | educator’s
knowledge and skills.

Narrative Statements:

Effective professional development includes a variety of learning experiences based on the identified needs of educators, best practices and a
logical sequence. Choices are offered to match professional development learning experiences with educators’ needs, current knowledge, skills
and learning goals. Learning experiences vary in intensity and duration and promote opportunities for self-directed, life-long learning.

Elements:
4.1 Professional learning opportunities are based on identified needs.
4.2 Professional development includes a variety of learning experiences.

4.3 Professional development reflects a logical sequence of experiences.

Standard 5 : Effective professional development results in the a cquisition, enhancement or refinement of skills and knowledge.

Narratives:

Effective teachers have a deep understanding of the content they teach as well as knowledge and use of appropriate skills of andragogy (the art
and science of helping adults learn). Professional development is the means by which educators acquire, refine or enhance the knowledge and
skills; attitudes and beliefs; and motivation and behavior necessary to create high levels of learning for all students. Professional development
informs educators about research and ensures that they have the knowledge, skills and dispositions to access and use research in their practice.
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Elements:

5.1 Professional development plans support the understanding and use of local, state and national standards as well as program curriculum
priorities.
5.2 Professional development supports the study, evaluation and integration of relevant and current best practices and research into practice.

5.3 Professional development enhances knowledge, skills and understanding of instructional strategies appropriate to specific content, and
addresses the needs of diverse learners, including students with disabilities.

5.4 Professional development ensures that all educators understand and use various types of assessments to measure student learning.

5.5 Professional development provides educators with tools to engage students and communities in improving student achievement.

Standard 6:  Effective professional development is evaluated by its short- and long-term impact on pro fessional practice and
achievement of all students.

Narrative Statements:

The primary goal of professional development is to increase student learning. Although it is difficult to measure a cause and effect relationship,
the impact of professional development must be evaluated. Effective evaluation of professional development is a systematic, purposeful process
of collecting and analyzing multiple sources of data to make informed decisions. Evaluation data informs continuous improvement by identifying
the effects of professional development in terms of intended outcomes and enabling planners to focus and improve the quality of professional
development.

Elements:
6.1 Professional development is evaluated by assessing levels of participant satisfaction and learning of content.
6.2 Professional development is evaluated by evidence of new skills applied to practice.

6.3 Professional development is evaluated by the extent to which organizations change to improve.
6.4 Professional development is evaluated on its impact on achievement of all students.
6.5 The professional development process is evaluated.
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